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ABSTRACT 

This study explored the impact of parental involvement and socioeconomic status on the academic achievement of 
kindergarten pupils in North District, Panabo City, while controlling for demographic variables. A total of 69 kindergarten 
pupils were selected as participants using a convenience sampling technique. Data were collected using an adapted and 
refined survey questionnaire, which was pilot tested to ensure reliability and internal consistency. The findings revealed 
that parental involvement among kindergarten pupils was generally rated as moderate, with parents from higher 
socioeconomic backgrounds showing greater engagement. Moreover, academic achievement was generally rated as moving 
towards mastery, with pupils from high socioeconomic status demonstrating the highest performance. Further analysis 
indicated no significant relationship between parental involvement and academic achievement when socioeconomic status 
was controlled, contradicting Epstein’s (1995) Parental Involvement Framework. Additionally, there was no significant 
difference in academic achievement across varying levels of parental involvement when controlling for socioeconomic 
status. However, both parental involvement and socioeconomic status significantly influenced academic achievement 
independently, supporting Bronfenbrenner's Ecological Systems Theory (1979) but contradicting Vygotsky’s 
Sociocultural Theory (1978). These findings emphasize the importance of addressing socioeconomic disparities and 
promoting active parental support to enhance early childhood education. 

KEYWORDS: Parental Involvement; Socioeconomic Status; Academic Achievement; Kindergarten Pupils; Early 
Childhood Education 
 

INTRODUCTION 
In many parts of the world, low academic achievement among kindergarten pupils has become a pressing concern. Various 

factors contribute to this issue, including limited access to quality educational resources, insufficient parental support, and 

a lack of early intervention programs. Kindergarten pupils who perform below expectations often struggle with 

foundational literacy, numeracy, and social skills, which are crucial for their future academic success. Teachers and school 

administrators report that these pupils face challenges in maintaining consistent academic progress, and many of them 

come from families with limited financial means. This scenario underscores the importance of addressing the factors that 

influence early childhood education outcomes, particularly in a community where access to resources is uneven. 

In the United States, research has highlighted the role of early childhood education in shaping academic outcomes. Cortázar 

et al. (2020) emphasized that early childhood education has a significant effect on academic achievement, with quality 

preschool programs reducing the risk of grade retention and school dropouts. Similarly, Woods et al. (2020) examined how 

early academic performance in kindergarten predicts later outcomes, noting that early academic struggles often persist into 

later grades without targeted interventions, particularly for students with low executive functioning. Both studies suggest 

that early interventions and educational quality are critical to addressing low academic achievement in young children. 

In the United Kingdom, studies have explored the impact of both environmental and individual factors on children's pre-

academic achievement. Orr et al. (2023) highlighted that socio-economic status and family support play crucial roles in 

shaping kindergarten achievement, with children from low-income households at a greater risk of underperformance. 

Zambrana et al. (2020) similarly found that engaging children in pre-academic activities in early childhood education 

programs could mitigate academic risks, particularly for children in disadvantaged communities. These studies underscore 

the importance of early support systems and socio-economic interventions in improving educational outcomes. 

In Arabian countries, particularly in the Gulf region, Fateel et al. (2021) analyzed the relationship between socioeconomic 

status, preschool education, and later academic success. They discovered that children from wealthier families with access 

to high-quality preschool education performed significantly better in elementary school. Alghamdi (2020) explored how 

teacher quality and parental education correlate with academic achievement in mathematics, finding that both factors play 
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a pivotal role in the educational success of young students. These findings indicate that both the quality of early education 

and family background are key to overcoming academic challenges. 

In Asia, studies have also pointed to the influence of socio-economic factors and preschool education on academic 

outcomes. Chen et al. (2019) investigated the long-term effects of China's "One Village One Preschool" program, showing 

that children who attended preschool had better academic performance in elementary school compared to those who did 

not. Jackson (2019) looked at the impact of kindergarten students' executive functions on academic success, revealing that 

children with stronger self-regulation and executive functioning skills were more likely to excel academically. These studies 

emphasize the critical role of structured early childhood education in improving kindergarten performance. 

In the Philippines, Ramos and Vicera (2019) conducted a study on the achievements of kindergarten students, linking 

classroom quality to better academic outcomes. They found that well-structured classroom environments significantly 

contributed to improved literacy and numeracy skills among young learners. Tayag-Binuya and Tongson (2021) explored 

the challenges faced by low-income peri-urban mothers in preparing their children for kindergarten, noting that limited 

resources and support contributed to lower school readiness and achievement. These studies highlight the need for 

addressing socio-economic disparities to improve academic success in young Filipino learners. 

In the researcher’s setting, the low academic achievement among kindergarten pupils has become a growing concern for 

educators and parents alike. This issue significantly impacts the foundational learning experiences of young children, as 

early education is critical for setting the stage for future academic success. Poor performance at this stage can hinder the 

development of essential literacy, numeracy, and social skills, leading to long-term challenges in their educational journey. 

Additionally, pupils who struggle early on may face difficulties in adapting to the structured learning environments of 

higher grade levels, increasing the risk of continued underachievement. Addressing this concern is crucial to improving 

overall educational outcomes and ensuring that kindergarten pupils receive the support they need to thrive academically. 

Despite extensive research on the role of parental involvement in early childhood education, few studies have focused on 

how this involvement interacts with varying socioeconomic contexts to influence kindergarten achievement. Many existing 

studies primarily examine either the general effects of parental involvement or focus on individual socioeconomic groups, 

neglecting a comparative approach that could offer deeper insights into how these variables work together. The lack of 

research that specifically addresses the relationship between parental involvement and kindergarten achievement across 

different socioeconomic backgrounds in the Philippine context, particularly in Panabo North District, underscores a 

significant research gap. This absence of localized studies makes it difficult to develop effective interventions that are 

tailored to the unique needs and challenges of diverse communities in this district. 

Given these challenges, it is crucial to explore how socioeconomic status and parental involvement impact kindergarten 

achievement in the district. Socioeconomic status plays a significant role in determining the kind of support and resources 

parents can provide, from educational materials to involvement in school activities. At the same time, parental involvement, 

such as helping with schoolwork or attending school meetings, directly influences children's motivation and engagement 

in learning. Understanding the interplay between these factors is essential for developing targeted interventions that can 

improve academic outcomes for kindergarten pupils in Panabo North District. Exploring these relationships through 

empirical research will offer valuable insights that can guide educators, policymakers, and families in creating a more 

equitable and supportive educational environment for all children. 

The urgency to conduct this study in Panabo North District arises from the growing concern about the educational 

disparities that have been observed in the area, particularly among young learners from different socioeconomic 

backgrounds. The district represents a mix of families from varying socioeconomic statuses, making it an ideal setting to 

explore how these differences impact early educational outcomes. Given the vital role that kindergarten education plays in 

shaping future academic success, understanding the factors that contribute to low achievement is crucial. By examining 

how parental involvement influences kindergarten achievement through the lens of socioeconomic diversity, this study 

aims to provide valuable insights that can inform targeted educational policies and strategies. The findings will be 

instrumental in helping educators and policymakers in Panabo North District develop programs that foster parental 

engagement across all socioeconomic groups, ultimately enhancing the educational experience and outcomes for all 

children. 

REVIEW OF SIGNIFICANT LITERATURE 
The related literature and study section provides an overview of existing research relevant to the key variables of this study, 

offering insights into their interconnections and implications for educational outcomes. This section aims to highlight the 

foundational theories and previous findings that support the current research, particularly in relation to parental 

involvement, socioeconomic status, and kindergarten academic achievement. 

 

Academic Achievement of Pupils 

Research on the relevance of moderate levels of academic achievement in kindergarten highlights the critical role early 

education plays in shaping later success. Sierens et al. (2020) explored the impact of preschool participation on fourth-

grade academic outcomes and found that moderate pre-schooling involvement can promote equity in education, 

contributing to more consistent academic performance. The study underscores how moderate achievement at an early age 
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can act as a foundation for future academic success, especially when pre-school programs are designed to address diverse 

educational needs. Similarly, Ferrero et al. (2021) conducted a systematic review on project-based learning and determined 

that this approach can be effective in fostering moderate academic achievements in kindergarten and elementary students. 

Their findings suggest that project-based learning cultivates critical thinking skills, which can sustain a moderate yet steady 

progression in academic performance during early childhood education. 

 

Quílez-Robres et al. (2021) performed a meta-analysis that examined the motivational, emotional, and social factors 

contributing to academic achievement in children aged 6–12. Their study highlighted that moderate levels of academic 

achievement are often influenced by a balance between social interaction and emotional regulation, which are essential 

during the formative kindergarten years. This suggests that moderate academic achievement is not only about cognitive 

development but also about fostering positive social and emotional environments for young learners. Similarly, Fishstrom 

et al. (2022) conducted a meta-analysis on the effects of academic interventions on elementary students, showing that 

moderate academic interventions can reduce academic anxiety and contribute to stable achievement patterns. This research 

supports the idea that consistent, moderate academic progress helps children develop resilience and confidence, laying a 

strong foundation for future learning. 

 

Filges et al. (2022) explored service learning's impact on academic success, particularly in K-12 students, and concluded 

that moderate levels of achievement often arise from community-based learning interventions. Their findings indicate that 

hands-on experiences, coupled with academic learning, are more likely to result in sustainable and moderate academic 

improvement, even at early education levels. Ramos and Vicera (2019), in their study of kindergarten achievements in 

Leyte District I, found that moderate academic achievement among young learners is often associated with the quality of 

the classroom environment. Their research highlights the importance of teacher-pupil interactions and learning materials 

in fostering moderate yet effective academic growth during the early stages of education. 

 

Kaya and Erdem (2021) focused on the relationship between student well-being and academic achievement, finding that a 

balanced well-being approach tends to produce moderate academic results in young learners. Their meta-analysis 

underscores the importance of maintaining student well-being to support stable academic performance, particularly in early 

childhood education where emotional and psychological factors are deeply intertwined with learning outcomes. Wu et al. 

(2021) investigated the longitudinal relationship between academic self-concept and achievement, showing that moderate 

levels of self-concept are positively correlated with consistent academic achievement over time. This suggests that 

cultivating a healthy academic self-concept during kindergarten can contribute to moderate academic success, which 

provides a stable base for more advanced learning in later years. 

 

Meanwhile,literature on the relationship between literacy and academic achievement in kindergarten pupils emphasizes the 

significant impact of early literacy skills on overall academic progress. Brower (2020) explored the relationship between 

entrance age and academic achievement in literacy skills for kindergarten students, finding that younger entrants often 

struggle with literacy, which in turn affects their academic success in other subjects. Similarly, Eutsler et al. (2020) 

conducted a systematic review of the influence of mobile technologies on children’s literacy achievement, concluding that 

mobile technologies can positively impact literacy skills when used effectively. Their findings suggest that technological 

interventions could enhance early literacy, leading to improved academic performance among kindergarten pupils. 

 

Research by Mumba and Mkandawire (2020) compared reading achievements between pupils with preschool backgrounds 

and those without in Zambia, revealing that pupils with preschool experience exhibited better literacy skills, which 

positively influenced their academic achievement in primary school. Mickelson (2019) further explored the effects of play-

based learning on behavior and academic progress in kindergarten classrooms, demonstrating that literacy activities 

integrated into play-based learning significantly improve literacy skills and foster overall academic growth. Both studies 

highlight the importance of early literacy experiences in shaping long-term academic success for young learners. 

 

Silinskas et al. (2020) examined the role of home literacy activities in children’s reading skills and interest in literacy from 

kindergarten to grade 2. Their findings indicated that consistent home literacy engagement significantly contributes to the 

development of reading skills, which supports academic achievement in later years. Similarly, Spiegel et al. (2021) 

conducted a meta-analysis on the relationship between executive functions and academic outcomes, finding that literacy 

development is closely linked to cognitive skills like memory and attention, which are crucial for academic achievement 

in elementary school. These studies underscore the importance of both home and cognitive factors in fostering literacy and 

academic success. 

 

Abd Ghani et al. (2020) explored the effects of gender and academic achievement on reading fluency among Malaysian 

school children, finding that reading fluency is a key predictor of overall academic success, with gender playing a less 

significant role than expected. In a similar vein, Kim et al. (2021) conducted a meta-analysis on the effects of educational 

apps on literacy and math skills in preschool to grade 3 children, concluding that well-designed apps can enhance literacy 
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skills, leading to better academic outcomes. Both studies highlight the importance of literacy as a foundational skill that 

supports broader academic achievement, particularly when aided by effective instructional tools. 

On a different view, the relationship between numeracy and academic achievement in early childhood education has been 

a focal point for many researchers, who highlight the importance of early numeracy skills for future academic success. 

Nelson and McMaster (2019) conducted a meta-analysis that revealed the significant effects of early numeracy 

interventions on students in preschool and early elementary grades. Their study found that interventions targeting basic 

numeracy skills can significantly improve overall academic performance, suggesting that strong early numeracy 

foundations are critical for later academic success. Similarly, de Chambrier et al. (2021) examined the impact of a play-

based numerical intervention both in kindergarten and at home. Their quasi-experimental study showed that children who 

participated in these playful, numeracy-focused activities demonstrated significant gains in their numerical skills, which 

positively influenced their broader academic achievements. 

Tomul et al. (2021) explored the effect of various factors, including student, family, and school-related factors, on math 

achievement. Their findings highlighted the relative importance of home and school environments in shaping numeracy 

skills, suggesting that a supportive environment can lead to higher academic achievement in mathematics. Akçay et al. 

(2021) further contributed to this discussion by conducting a meta-analysis on the use of technology in primary school 

math teaching. Their study found that integrating technology in math instruction had a positive effect on students’ academic 

achievement, demonstrating that the incorporation of digital tools into numeracy education can enhance learning outcomes, 

particularly for young learners. 

Bottia et al. (2014) emphasized the role of instructional practices in shaping the numeracy achievements of diverse 

kindergarten students. Their research showed that differentiated instructional methods that cater to the varying needs of 

students can significantly improve their numeracy skills and overall academic performance. Barham et al. (2019) assessed 

first-grade students’ literacy and numeracy levels and highlighted the influence of key factors such as early education 

experiences and family involvement. Their study underscored the critical role that early numeracy skills play in determining 

students’ future academic success, reinforcing the need for targeted interventions at the kindergarten level. 

Kim et al. (2021) conducted a meta-analysis examining the effects of educational apps on literacy and math skills in 

preschool to grade 3 children. Their findings suggest that the use of educational apps can significantly enhance both literacy 

and numeracy skills, with math-specific apps showing a particularly strong impact on young learners’ academic 

achievement. Di Martino (2019) explored how children’s perceptions of math problems evolve from kindergarten to the 

end of primary school, noting that positive early experiences with numeracy can shape students’ long-term attitudes toward 

math and contribute to sustained academic success. These studies collectively highlight the foundational role that early 

numeracy skills play in supporting academic achievement throughout a child's educational journey. 

Social and emotional development plays a crucial role in the academic achievement of young children, as highlighted by 

several studies. Blewitt et al. (2018) conducted a systematic review and meta-analysis, showing that social and emotional 

learning (SEL) interventions in early childhood education significantly enhance both social skills and academic outcomes. 

Their research found that universal, curriculum-based SEL programs in early childhood education centers improved 

children's ability to manage emotions and form positive relationships, which, in turn, contributed to better academic 

performance. Similarly, Bozgün and Akın-Kösterelioğlu (2021) emphasized that social-emotional development, alongside 

academic grit and subjective well-being, is a significant predictor of reading and writing motivation in primary school 

students. Their study suggests that students who develop emotional regulation and social competence are more motivated 

to engage in academic tasks, leading to enhanced literacy skills. 

Additionally, Alwaely, Yousif, and Mikhaylov (2021) explored the relationship between emotional development and 

socialization in preschoolers, concluding that emotional regulation is essential for positive peer interactions, which are 

closely tied to academic success. Their findings highlight the interconnectedness of emotional development and social 

skills, both of which are foundational for academic achievement in early education. D’Emidio-Caston (2019) further argued 

that teacher education programs should focus on fostering social and emotional resilience in students, as these skills are 

critical for both personal and academic growth. By addressing SEL in teacher training, educators are better equipped to 

support students' emotional needs, which positively influences their academic outcomes. These studies collectively 

underscore the importance of integrating social and emotional development into early education to promote holistic 

academic success. 

Cognitive development and problem-solving skills are integral to early childhood education and have a direct impact on 

academic achievement. Çiftci and Bildiren (2020) explored the effect of coding courses on the cognitive abilities and 

problem-solving skills of preschool children, revealing that coding not only enhances logical thinking but also strengthens 

children's ability to approach complex problems with creative solutions. Their study highlights the importance of 

incorporating technology-based learning activities in early childhood to foster cognitive growth. Similarly, Di Martino 

(2019) examined the evolution of children’s views on problem-solving from kindergarten to primary school, noting that 

children’s problem-solving strategies become more sophisticated as they age, influenced by their exposure to structured 

academic activities. The study underscores the link between early problem-solving experiences and later academic 

performance, suggesting that fostering these skills early can improve long-term educational outcomes. 
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In another study, Bildiren and Kargın (2019) focused on the effects of a project-based approach in early intervention 

programs on the problem-solving abilities of gifted children. Their findings indicated that engaging children in hands-on, 

project-based learning significantly enhances their problem-solving skills, which in turn contributes to higher academic 

achievement. This approach helps children to think critically and develop independent learning strategies. Çakır et al. 

(2021) further emphasized the role of robotic coding education in enhancing preschoolers’ problem-solving and creative 

thinking skills, demonstrating that interactive and experiential learning methods improve both cognitive development and 

academic performance. These studies collectively indicate that problem-solving and cognitive skills are crucial for 

academic success, and innovative, interactive learning methods can significantly boost these abilities in young learners. 

STATEMENT OF THE PROBLEM 
The main aim of this study was to explore the difference in the academic achievement of kindergarten pupils across different 

levels of parental involvement and socioeconomic status when the influence of demographic variables is controlled. To 

achieve this, the study addressed the following research question: 

1. What is the level of parental involvement among kindergarten pupils across the four socioeconomic statuses? 

2. What is the level of academic achievement of kindergarten pupils across the four socioeconomic statuses? 

3. Is there a significant relationship between parental involvement and kindergarten achievement within varying 

socioeconomic contexts? 

4. Is there a significant difference in K-Stage 1 achievement across varying levels of parental involvement when 

controlling for socioeconomic status? 

5. Is there a significant difference in the academic achievement of kindergarten pupils across different levels of 

parental involvement and socioeconomic status when the influence of demographic variables is controlled (using 

Two-Way ANCOVA)? 

 

METHODOLOGY 
This section contained the research design, research respondents, research ethics, research instrument, research procedure, 

data collection, and data analysis. 

 

Research Design 

This study adopted a quantitative research approach, focusing on the descriptive-comparative-correlational technique to 

collect and analyze data related to the variables of this study. Quantitative research referred to the systematic investigation 

of phenomena by collecting and analyzing numerical data to identify patterns, relationships, and trends. It used statistical 

tools to objectively measure variables, often seeking to establish cause-and-effect relationships or correlations between 

them (Watson, 2015). In this study, quantitative research was appropriate as it allowed for the precise measurement of 

parental involvement and academic achievement across different socioeconomic groups. The use of a Two-Way ANCOVA 

enabled the researcher to control for confounding variables and assess the interaction effects between parental involvement 

and socioeconomic status on K-Stage 1 achievement. This approach provided objective, data-driven insights into how these 

variables were related, which was essential for drawing generalizable conclusions. 

 

The descriptive research method was the systematic process of describing a situation, phenomenon, or population by 

gathering data that provided a detailed picture of current conditions without manipulating variables. It focused on "what" 

was happening rather than explaining "why" or "how," using tools such as surveys, observations, and questionnaires to 

collect factual information (Remler & Van Ryzin, 2021). The descriptive method was appropriate in this study as it helped 

capture the current levels of parental involvement and academic performance across diverse socioeconomic groups. By 

collecting detailed, factual data on these variables, the study accurately described existing relationships and differences 

without altering any conditions. This approach was essential for understanding the patterns and dynamics at play before 

delving into inferential analyses such as the Two-Way ANCOVA. 

 

Meanwhile, the correlational research method was a non-experimental approach that examined the relationship between 

two or more variables to determine whether they were associated and how strongly they were related. This method did not 

establish cause-and-effect but identified patterns and correlations between variables based on observed data (Ellis & Levy, 

2009). In this study, the correlational method was appropriate as it helped in examining the relationship between parental 

involvement and K-Stage 1 achievement across different socioeconomic groups. It allowed the researcher to assess the 

strength and direction of the association between these variables without manipulating any conditions. This method 

provided valuable insights into how these variables interacted, guiding further exploration through inferential techniques 

such as Two-Way ANCOVA. 

 

Finally, the comparative research method was a systematic approach to analyzing the similarities and differences between 

two or more groups or variables to identify patterns and relationships. It was often used to compare how different factors 

influenced outcomes across various contexts or populations (Keman & Pennings, 2014). The comparative method was 

appropriate for this study as it enabled the researcher to examine how parental involvement differed across socioeconomic 

groups and how these differences affected kindergarten achievement. By comparing these variables, the study highlighted 
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whether socioeconomic status moderated the impact of parental involvement on academic performance. This method 

provided valuable insights into the dynamics of these relationships, allowing for a better understanding of their interactions. 

Research Respondents 

The respondents of the study were 138 K-Stage 1 pupils from North District, Panabo City. To obtain a sample of 69 

kindergarten pupils from a total population of 75, the Finite Population Correction (FPC) formula was applied. The FPC 

formula was used to adjust the sample size in cases where the population was relatively small and finite, ensuring that the 

sample accurately represented the population while reducing the margin of error. By using this approach, the sample size 

was reduced from what would typically be required for larger populations, making it more practical for studies with smaller 

groups. The calculation ensured that the study maintained a high level of precision while being efficient in terms of time 

and resources. This method was appropriate because the population size (75) was small enough to justify the adjustment, 

allowing for accurate and reliable results without oversampling. 

 

In this study, the researcher employed convenience sampling in selecting the respondents. Convenience sampling was a 

non-probability sampling technique where respondents were selected based on their accessibility and proximity to the 

researcher, without randomization. This method allowed for easy and quick data collection from a readily available group 

of respondents (Simkus, 2022). Convenience sampling was appropriate for this study because it enabled the researcher to 

gather data from a group of K-Stage 1 pupils and their parents who were easily accessible within the Panabo North District. 

This technique was particularly useful when time and resources were limited, as it allowed for efficient data collection. 

However, the researcher acknowledged the potential limitations of generalizability due to the non-random nature of this 

sampling method. 

 

In selecting K-Stage 1 pupils as respondents for this study, the following inclusion criteria were considered: 

The respondents were required to be enrolled in any public K-Stage 1 school within the Panabo North District.The pupils 

must have been attending kindergarten for at least six months, ensuring they had experienced enough classroom instruction 

and parental involvement for the study's purpose.The respondents’ parents or guardians must have been willing to 

participate by providing consent and relevant information about their involvement in their child’s education.Pupils from 

diverse socioeconomic backgrounds were selected to ensure variation in the socioeconomic contexts being analyzed in the 

study. 

 

Research Instrument 

The study employed questionnaires that fitted the context of the respondents of this study. The first part of the instrument 

focused on the socioeconomic status of the respondents. The Socioeconomic Status Scale Questionnaire assessed the 

socioeconomic standing of households across various dimensions, including income, education, occupation, housing, 

access to healthcare, ability to meet basic needs, living conditions, social participation, access to educational resources, and 

perceived social status. Each question offered five response options, ranging from lower to higher levels of socioeconomic 

indicators. 

 

The scoring interpretation allowed respondents to be categorized into different socioeconomic groups: low, middle, and 

high, based on their majority scores across the questions. Respondents who predominantly scored 1 and 2 were classified 

into the low socioeconomic group, while those scoring 4 and 5 were categorized under the high socioeconomic group. A 

middle socioeconomic group was identified by scores mostly in the range of 3. 

 

The tool also included a special category for marginalized groups, characterized by predominantly low scores in key areas 

such as income, education, and access to resources. This questionnaire served as a comprehensive tool for measuring 

socioeconomic status and its influence on related outcomes in research settings. 

 

The second part of the questionnaire focused on parental involvement. The Parental Involvement Questionnaire was 

designed to assess the level of parental engagement in the education of K-Stage 1 pupils. The questionnaire was translated 

into Bisaya Dabawenyo to ensure comprehension among respondents in the Panabo North District, enhancing the reliability 

and validity of the responses. Respondents, in this case, kindergarten pupils, evaluated their parents' involvement based on 

their own experiences using a 5-point Likert scale. 

 

Data Analysis 

The following were the statistical tools that were utilized by the researcher in processing the gathered data: 

Mean. The mean was used to calculate the average levels of parental involvement and K-Stage 1 achievement across the 

respondents. It helped summarize central tendencies in the data, allowing the researcher to identify overall trends in parental 

involvement and academic performance. 

 

Partial Correlation. It was used to examine the relationship between parental involvement and K-Stage 1 achievement 

while controlling for the influence of other variables, such as socioeconomic status. This method allowed the researcher to 

isolate the direct impact of parental involvement on academic outcomes. 
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Analysis of Covariance (ANCOVA). The researcher used Two-Way ANCOVA to explore the combined effect of parental 

involvement and socioeconomic contexts on K-Stage 1 achievement, while controlling for covariates such as age or prior 

academic performance. This statistical method helped in identifying whether there were significant differences in 

achievement across different groups, adjusting for other influential factors. 

 

RESULTS AND DISCUSSIONS 
This chapter presents the results generated from the data gathered. It is sequenced based on the objectives of the study as 

presented in the first chapter. Thus, it presents the level of parental involvement among kindergarten pupils across the four 

socioeconomic statuses; level of academic achievement of kindergarten pupils across the four socioeconomic statuses; 

relationship between parental involvement and kindergarten achievement within varying socioeconomic contexts; 

difference in K-Stage 1 achievement across varying levels of parental involvement when controlling for socioeconomic 

status; and difference in the academic achievement of kindergarten pupils across different levels of parental involvement 

and socioeconomic status when the influence of demographic variables is controlled (using Two-Way ANCOVA). 

 

Parental Involvement among Kindergarten Pupils Across the Four Socioeconomic Statuses 

The findings presented in Table 1 reveal that the overall extent of parental involvement among kindergarten pupils across 

the four socioeconomic statuses is generally rated as moderate, with an overall mean of 3.53. This indicates that parents, 

regardless of their socioeconomic status, are generally involved in their children's education to a reasonable extent. The 

moderate level of parental involvement suggests that while many parents support their children's learning at home, 

communicate with teachers, and participate in school activities, there may still be opportunities to further enhance their 

engagement. According to Victor and Mweru (2019), parental involvement is a critical factor in supporting children’s 

academic success, but its effectiveness relies on the quality and consistency of parent participation. 

 

CONCLUSIONS AND RECOMMENDATIONS 
This part of the paper presents the conclusion and recommendation of the researcher. The discussion is supported by the 

literature presented in the first chapters and the conclusion is in accordance with statements of the problem presented in 

this study. 

 

Findings 

This study aimed to explore the difference in the academic achievement of kindergarten pupils across different levels of 

parental involvement and socioeconomic status when the influence of demographic variables is controlled. A total of 69 

kindergarten pupils from North District, Panabo City, were chosen as participants through a convenience sampling 

technique. To gather data, the researcher utilized an adapted and refined survey questionnaire, which underwent pilot testing 

in a nearby school to verify its reliability and ensure the internal consistency of the items. The result of the study are 

summarize as follows: 

The findings of this study reveal that the overall extent of parental involvement among kindergarten pupils across the four 

socioeconomic statuses is generally rated as moderate, indicating that parents are somewhat engaged in their children's 

education. Among the groups, parents from high socioeconomic status demonstrate the highest level of involvement, while 

those from marginal socioeconomic status exhibit the lowest. This suggests that parental support tends to increase with 

higher socioeconomic capacity, providing more opportunities for educational engagement. 

 

More so, the results show that the overall academic achievement of kindergarten pupils across the four socioeconomic 

statuses is generally rated as moving towards mastery suggesting that most pupils are making steady progress in their 

learning. Pupils from high socioeconomic status achieve the highest academic performance, categorized as closely 

approximating mastery while those from marginal socioeconomic status show the lowest achievement. These findings 

imply that socioeconomic factors significantly influence pupils' learning outcomes, with better-resourced families 

contributing to higher academic success. 

 

Further, the analysis reveals that there is no significant relationship between parental involvement and kindergarten 

achievement when controlling for socioeconomic status, as the null hypothesis is accepted. This finding suggests that the 

impact of parental involvement on kindergarten pupils' academic performance may be minimal when socioeconomic 

factors are considered. It highlights the possibility that financial capacity, educational resources, and home environments 

may have a more substantial impact on pupils' achievement than parental support alone. 

 

Furthermore, results show indicate that there is no significant difference in K-Stage 1 achievement across varying levels of 

parental involvement when controlling for socioeconomic status, with equal variances confirmed. This means that 

regardless of parental involvement levels, kindergarten pupils achieve similar academic outcomes, suggesting that other 

factors may be more influential. These results may reflect that instructional quality, peer interactions, and individual 

learning styles are critical determinants of early childhood academic success. 
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Finally, the study demonstrates that both parental involvement and socioeconomic status have a significant impact on the 

academic achievement of kindergarten pupils, while their interaction is not significant. This means that while these two 

factors individually influence pupils' academic performance, their combined effect does not vary significantly across 

different socioeconomic levels. These findings emphasize that parental support and financial capacity are both essential in 

promoting academic success, but they operate independently of each other. 

 

Conclusions 

Based on the findings of this study several conclusions were generated: 

The analysis reveals that parental involvement among kindergarten pupils across various socioeconomic statuses is 

generally at a moderate level, with parents from higher socioeconomic backgrounds demonstrating greater engagement. 

This finding implies that financial capacity and educational awareness significantly influence parents' ability to support 

their children's learning. To enhance educational outcomes, schools are encouraged to develop programs that promote 

active parental engagement, particularly for parents from lower socioeconomic backgrounds who may benefit from 

additional guidance. 

 

Moreover, the study indicates that the academic achievement of kindergarten pupils is generally rated as moving towards 

mastery, with those from higher socioeconomic status achieving better performance. This suggests that socioeconomic 

factors play a critical role in determining pupils' learning outcomes, as better-resourced families can provide more 

educational support and opportunities. In light of this, schools should consider offering targeted support and learning 

resources to pupils from disadvantaged backgrounds, ensuring equitable access to quality education. 

 

In addition, the results demonstrate that there is no significant relationship between parental involvement and kindergarten 

achievement when controlling for socioeconomic status, leading to the acceptance of the null hypothesis. This outcome 

contradicts Epstein's (1995) Parental Involvement Framework, which posits that parental engagement directly influences 

student achievement. The finding implies that while parental support is valuable, its impact on academic performance may 

be overshadowed by socioeconomic factors, highlighting the importance of addressing broader educational inequalities. 

Further, the findings indicate that there is no significant difference in kindergarten achievement across varying levels of 

parental involvement when controlling for socioeconomic status, with equal variances confirmed. This result further 

contradicts Epstein's (1995) Parental Involvement Framework, which emphasizes the importance of parental involvement 

in enhancing academic success. The outcome suggests that other factors, such as instructional quality, peer interactions, 

and the home learning environment, may play a more substantial role in shaping pupils' academic outcomes. 

 

Furthermore, the analysis confirms that both parental involvement and socioeconomic status significantly influence the 

academic achievement of kindergarten pupils, but their interaction is not significant. This finding supports 

Bronfenbrenner’s Ecological Systems Theory (1979), which highlights the influence of multiple interacting systems on 

child development, as parental support and financial capacity are both important factors. However, it contradicts Vygotsky’s 

Sociocultural Theory (1978), which emphasizes that social interactions and cultural contexts are primary drivers of 

learning, suggesting instead that the direct effects of parental support and financial resources are more influential than their 

combined social context. 

 

Recommendations 

In light of the study’s findings, the following recommendations are offered to inform policy, school leadership, teaching 

practice, and future research: 

Given the findings on parental involvement, which is generally rated as moderate, it is recommended that schools develop 

targeted programs that encourage more active parental engagement, particularly among parents from lower socioeconomic 

backgrounds. Schools can conduct parent education seminars that highlight effective strategies for supporting children's 

learning at home and maintaining regular communication with teachers. Moreover, partnerships with community 

organizations can be explored to provide additional support and resources for parents who may lack educational knowledge 

or face financial constraints. 

 

Considering the academic achievement of kindergarten pupils, which is generally rated as moving towards mastery schools 

should implement targeted interventions to further enhance pupils' learning outcomes, especially for those from marginal 

and low socioeconomic backgrounds. Remedial programs, peer tutoring, and access to quality learning materials can help 

bridge the achievement gap. Additionally, teachers should receive training on differentiated instruction to better support 

pupils with diverse learning needs. 

 

In light of the non-significant relationship between parental involvement and kindergarten achievement when controlling 

for socioeconomic status, schools should adopt a more holistic approach that goes beyond parental involvement. 

Interventions should focus on improving instructional quality, providing enriching learning environments, and offering 

direct support to pupils, particularly those from disadvantaged backgrounds. Likewise, schools can collaborate with parents 

to create consistent home-school learning practices that directly benefit pupils' academic progress. 
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Given the non-significant difference in kindergarten achievement across varying levels of parental involvement when 

controlling for socioeconomic status, schools are encouraged to focus on enhancing the quality of classroom instruction 

and providing pupils with engaging and meaningful learning experiences. Professional development programs for teachers 

should emphasize evidence-based instructional strategies that promote active learning. Moreover, schools can strengthen 

their home-school communication channels to ensure that parents remain informed and engaged, even if direct parental 

involvement has limited impact on academic performance. 

 

Finally, recognizing that both parental involvement and socioeconomic status significantly influence academic 

achievement, schools should continue to promote active parent-school partnerships while also providing targeted support 

for pupils from lower socioeconomic backgrounds. Parent education programs should emphasize the importance of 

consistent support, encouragement, and engagement in children's learning. At the same time, schools should explore 

external support, such as government subsidies or community partnerships, to help disadvantaged pupils access quality 

educational resources.  
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